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Project R-3 is a motivational program designed to 
upgrade essential reading and math skills of junior high school 
students. It emphasizes student readiness, subject relevance, and 
learning reinforcement (R-3) in a laboratory environeent. All 
incoming seventh graders are involved in the project and remain with 
it for three years. A teaching team of three content area teachers 
(reading, math, and social studies) stays with the students for the 
duration of the project. This brochure describes the program's 
approach and requirements in terms of instruction, • 
management/communication, personnel, materials/equipment, facilities, 
and costs. Criteria to consider in adopting the program and a 
timetable for getting started are also outlined. (AA) 
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Project R-3 



f-:-.^ 13 fi r.ot ivrit lonnl project Tor rdi 3tud«;rilD xn th*: seventh grade 



Ul tit'jdfT;''.':; ir) ,'jn mconinq lieventh grade class 
'.fft icip:it'' in f'^--^ ff'-T thrr^f; years, through ninth 



f ► P-.^ 'jtaTf c-nn^iGts of a project director, a 

r^'t -'iry . :\ curriculijn resource teachur, three 
intent area teachers, and aides for each class- 
n, Rf?(;ijlar school teachers participate during 
■ '.f/ar the project is operating at their normal 



>.j,.j.f.* •>,'jf f H-j*-. in f.nr^: i:L-ji:.srL»ur-i '.staffed hy onQ teacher and or-e 
■ji^!e hriG ijp t d 22 student.;:;. 

^ 1 if 1,,.^, l:!S'.r'jniv; Tur eacti tea^-hcr are required, as well 

at; ■in fift iff* for the project director and secre- 
r.arv and a rrurrirul'jr-, rer,t:urce center/office for 
thf^ c-urricul-jn rt'GOurce teactier. R-3 classroons 
are carpeted to rertuce noise:, furnirihed with 
•.•a:;il.v 'TO'. able tatiif-.. and chairs, arid decorated 



';t-i':cf:t !i atte'ld thrf^* clasr^es rjaily for 

^^^■u'l^^;. Tiath. and social 'itndier.. R-? utilizes 
irMiiMilual i/ed mnt ruct ion, l'\->rninn contracts. 
^•:re'J. and s itsu 1 at i on:: , iri a'Jdition to nore 
traditional -.i-V^rji':. . Once or twice a year R-3 
::tfut'vit'-; n'^ overnn-ht field trip which fo* 

rtjrjf':-. ori ^;nr •» '.rurr enr t 'jrr icu lur. ' ^.ent. 



M;»ff r.fnt-rr^Vi .ittt^riO ,i twy-wi^f*!-: workr.hop prior to 
p:-.,: pTt r!pe:'^i» K)n. Daily pl.'inni'tq sessiorvj and 
wei'Uly '3taff r-i^-et HKis are alr.o f-roquently ut:ed 
'or in-r.er^ice trainuu;. 



^^J<^en^r. attfMic tl-.eir Uaiics ar. part of 
r.heir nnr;r,Ml ^^choo. scherJu I er: , which inclodrj 
p1 Furtive cnuriif^fi an -J other rer:!ured courses 'iuch 
-r; prtyfwcal edFicat)on. ^or :v>pcial evefitr. or 
fr»ld tri;v.; r)tli"r teacher*J ar^- asked to release 
ntudent'i ond ire utteri invitfrd to attcncj 



F.ir *ii\v iy\ thf Siip'TintenilffU uf I><>«-iimifnt«. I'-S- (;<)vernrm'TU rriTilifikr ('fflr*- 
Washiri^rton. U.C iVr H part sold in sf'.n only. 

Stork N*ijmlH»r Ol7-OHn-«irjlH-K 
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ProjE?ct R-3 is ono of six projects selected as unusually successful 
for teachii,:j reading ar>d/or mathemal ics Lo underachieving students in 
low-income areas. Project Information Packages including detailed 
guidelines for install ing and operating these projects are available 
from the U.S. Ofrice of Education to qualifying school districts. 
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Timothy, a sevonLh grnder, was really excited when asked his opinion 
nbout Project R-3 by a student reporter for the weekly school paper. 



REPORTER' Whn^'s different about Project 
R-3? 



TIMOTHY: everything! First of all we 
have carpeting and tables. And 
we get to play a lot of games 
and work on contracts. I chose 
my best friend to witness the 
signing of my contract. We 
have an aide who is always 
around to help. Best of all, 
we get to go on an overnight 
trip! Tm sure looking for- 
ward to that. 



REPORTER: Is there anything you do not 
like about R-3? 



TIMOTHY: Well, the teachers and aides 
visit our parents at home. 
They're not used to this idea. 
It wasn't too bad though, be- 
cause they talked my parents 
into letting me go on the 
£% overnight trip. 
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Project R-3 



Project R-3 is a motivational program designed to upgrade essential 
reading and math skills of junior high school students It emphasizes 
student Readiness, subject Relevance, and learning Reinforcement in a 
laboratoFy environment. The entire incoming class of seventh graders is 
involved in the project for three years, through ninth grade. A teach- 
ing team of three content area teachers (reading, math, and social 
studies)-the "cadre staff-stays with the project students [or the 
duration of the project. Regular reading, math, and social studies 
teachers join the project staff during the year the project is operat- 
ing at their normal grade level. 

The R-3 curriculum integrates reading, math, and social studies in 
such a wav that skills learned in one class are practiced and reinforced 
in another. One basic premise of R-3 is that students earn °niy ^^en 
they are motivated. The staff is therefore encouraged to teach eclecti- 
cally, using instructional techniques such as contracts, games, and sim- 
ulations to motivate students and associate learning m school with 
real-^rorld situations. Individual and small group instruction is pro- 
moted by continual use of diagnosis and prescription, insuring that 
students approach assignments at levels compatible with their developed 
abilities. 

Once or twice during each school year, project students participate 
in an overnight field trip-called "intensive involvement -that focuses 
on on extended classroom game or simulation with specif ic problems to be 
solved These intensive involvement trips submerge the students in the 
situations needing resolution and are often the culmination of weeks of 
preparatorv classwork. Nonproject staff and parents are also usually 
invited on the trips, a practice which builds support for Project R-3 
throughout the school and community. 

The teacher-to-student ratio in R-3 classes is no more than one to 
79 and a pnraprof essional aide is assigned to each project classroom, 
^ho lowPr teacher-student ratio and the three-year involvement of the 
ntudpnts enhance project cohesion and reinforce its other motivational 

nnpec ti; . 



Project Origin 

Proiert R-3 war. bvmiu in San luse, California, m 1967 . It has 
since benn"roplir;atnd in .loveral other school districts acroGG the 
country . 
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• : Student-staff ratio 22 to two J ' 



Project R-3 involves an entire incoming junior high class of 
Govenhh qraders in a three-year program in reading, math, and social 
studios . 



R-3 interweaves nany innovative instructional approaches, such 
as contracts, di^ignost ic/prescript ive teaching, games, and simulations, 
nmong traditional teaching procedures in order to motivate students 
toward fiiqher achievement in basic skills. These techniques, individual 
nttention, and the close coordination between project teachers provide 
students with a new perception of the relation between academic activi- 
ties and the world outside the school walls. 



Junior high reading, math, and social studies classrooms are color- 
fully anfJ attractively redesigned as learning labs for Project R-3 . 
Stutjpnts jittend one class each in reading, math, and social studies (in 
addition to other school subjects) and are placed into heterogeneous 
groups of about 20 for the R-3 classes. During their three daily pro- 
j(?ct class periods, they may work alone» in small groups, or as a unit. 
A parnprof ossionnl aide helps each project teacher, allowing a large 
amount of inrjividunl diagnnsir> anrl prescription for each student. During 
their nonprojoct time each day, students participate in classes such as 
science and phys ica I educat ion to round out the i r schoo I programs . 
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Each R-3 teacher instructs four or five class periods a day of 
reading, mnttt, or ^iocial studies. A common preparation period is re- 
served for joint phinriinrj with the other project teachers in the same 
content area. Ihe curriculum resource teacher and , in the second and 
third project years, the cadre staff often act as team leaders in this 
group planning, supplementing the training teachers receive in working 
as a team, an uncommon and new experience for teachers accustomed to 
self-contained classroom teaching. In their weekly total staff meet- 
ings, teachers carefully integrate their subject areas and teaching 
strategies so students will experience cohesion and relevance in their 
learning activities. This coordination among R-3 teachers allows skills 
introduced in one subject area to be practiced and reinforced in others. 
The curriculum resource teacher enhances this coordinated approach by 
informing each subject area team of what the others are planning. Read- 
ing, math, and social studies are thus woven into an interdisciplinary 
curriculum design that motivates and reinforces learning and connects 
school to the real world beyond the classroom. The intensive involve- 
ment field trip for two or three days away from the school is designed 
both to be a culmination of previous project classwork and to bring 
students, teachers, and aides to closer working relationships. 

To bring about the unified nature of the R-3 content and method, 
more than just cooperative :jlanning is needed. Such instructional 
techniques as student learning contracts, diagnostic-prescriptive 
teaching, simulations, and gaming are gradually introduced to R-3 
teachers, who incorporate them into their instructional activities as 
soon and as often as they feel comfortable using them. Individual and 
small group instruction is supplemented and reinforced hy these alter- 
note techniques and through the use of a variety of commercial and 
project-made materials selected to accomodate the individual differ- 
ences in ability and learning style among students. Finally, R-> 
teachers and aides visit students' homes twice each year to encourage 
parent involvement and reinforcement of learning. 
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Project R-3 requires an open and democratic type of management 
interwoven with close communication among all persons associated with 
the project. The management of Project R-3 is the responsibility of the 
project director, although some management tasks are delegated to the 
curriculum resource teacher or shared with the building principal. The 
project director provides overall leadership for R-3 by setting the tone 
for the project, supervising and evaluating project staff, giving admin- 
istrative support, nnd carrying on project relations with the rest of 
the school and with the community. Upon appointment, the director es- 
tablishes communication immediately with the school principal, who works 
closely with the project director, making sure the project interfaces 
smootf.ly with the rest of the school and the ctjmmunity. 

The most crucial task for the project director prior to project 
operation is to enlist the commitment and support of the principal. 
Since R-3 is carried on within the principal's normal jurisdiction and 
bcnnui^e the principal yields to the project director responsibility for 
training, supervision, and informal evaluation of part of the school's 
regular staff, R-3's success is greatly influenced by the rapport the 
director can establish with the principal. The practices of chatting 
daily with the school principal about the plans of R-3, and getting 
principal approval of project communications to parents and students 
and of material purchnsen, help the project director get the principal 
involved support ive ly . 
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Int.nrnnl project mannqefTinnt fallr. into two functinnal categories. 
The project (jirfM:tor monitors nnd nupervises the instructional lictivi- 
tu^r; or'ttu» project t ln'm^Ih^ts . often rjyrnering topics for in-service 
traxninrj rron the weekly vi;nt:i he or ijhe makes to each project clans- 
roon and from daily comnnn preparation nectinrjn. The direetor's other 
management function (along with tfie curriculum resaurcr? teacher) is as 
fncilitsitor for project activities, such as the intensive involvement 
field trips ond the home visits, which projpct staff conduct twice each 
year . 

It is of paramount importance for tfie projeet director to take 
great care to include project staff as fully as possible in decision- 
m:iking. This involvement helps both to make the project operate more 
smoothly and to maintain high staff morale. 

The attitudes of nonproject teachers in the school are important 
to the success of as tticy will be called on occasionally to release 

project students from classes for such activities as field trips, or to 
join project activities themselves- Hiey may also be participating in 
the second or third years of the project- Therefore, effective communi- 
cation and coordination with nonproject teachers is a crucial aspect of 
project management- The project director, reinforced by the principal, 
must set ttie atmosphere for positive project relations with nonproject 
teachers from the outset by informing them of the goals of R-3 and 
pointing out the benefits that should accrue to the whole school as a 
result nf project success- 




Will destroy- Project R-3. / ^ 
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Cr.t.ifTinted Total 
vijint)(>r roi:t to Pru.jpct 



ProjrL-t. Dircctrn I 
Pr(j.jof:t 5i?f:r».*t:iry " 1 
Currirulun Rcsoiiri'e Ii\-irtu»r " 1 
Cr-ulTL' r>tnf'f It»actu>rLJ 
ln;3lriJ(:t ionn I A ui'v; 
fr^Jininij jtipf'fHj fnr 7 

5 

far 1 1 i t ier> 

Curriculun l^ivsourcf L'rnU^ni 1 

fi;itt^r i.-jls fiiji[)r!it'tit. 7,360.00 

r if«lfj frip, Pr'jrrrit Involvcmrnr $ 10 ,000.00 

fota! Lr>^in<>tp»l Aniuinl f'rjst. 
ADD ! T in\A L STAfM-HP rO^jH) ' 

Project Oiroctnr Mny-Auf}UfJt . full time) . 

Currif:ulun Pi^r.ourco Tcrjchcr ' Jtily. Aucjust) 

Pnt' i ! 1 1 ii'c; 

C 1 rrir;roniii cnrpf" t iru] . *^ 

Iota! r.-.t imrjtpfl AddiJionrjl Gtrjr t-up Cont 



3.67">.a0 



' Geo pafi»^ 9 tif thc» Prn.ioct Selection r.uiclp . 

7 

f wr» I v<'-rn(3f)l, h yL»ar . 

^ 'jpare n:jy avnilahlc within the r)if3trict at nd coGt to project. 

^ Start up cor.tG recur tor oix new c lassrooiins per year during the 
r.econcj anri tfiirci yoar'j. 
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R-) URr.AM/AIUr. 



Projfcl. (liroclor, s.-cr.-t nrv . curnrulur n-.univci' U:.iO.^-r 

Inrilrurl innril ^t;tff 

nuc<r cadrr r-.lnff l(:;)i:hf?rr. 

Nofi-cnriro lUrtff lf.-.-)i-tierb 

Orip innlrucLion.-il .-iirtf ppr Iprichor 

551) slurU-nU: wilt, i.inr loorhorr., f.vr rl;,s.; |,fr.o.l'; (XT (l..y 



f>rn)r-rl R-5 requin-r, n fuK^li-nr project direrl.nr nm) siocr.-lary. 
A ful'-li!^e curr.ruhjn n-r.ource lonchpr provi.k-. -jiwurl and m.-itrrialr. 
for It,., rlnnnroum Ic.trhprr;. tr.nlenl arnn It-achrr U-nxr. .oc udo one 
rn,lr.- '•.l^.ff l.c.-.rh.-r ar,.l r,H,,clar f,rh„ol staff toach-.Ts. f.'.rl. teachnr 
lu ;iGr,ir.tf»f1 l.y inr.t ruct to'-'al nidc. 

All incnninM ntfvcnth qrad-rn .Tirol led ir, the- projcn-t, n-i-' no 
rl:r;!i hiin "uiro Itian 22 filudrnlG. 

Ihr proirct diri'Ctor and the curnrul.jn resource tencher work 
Mo-.fly w l^' Ih.- in.truclionol ".taff to provide nr. much logistical sup- 
port L :.v,i';t;,nr:.. nr. ncccr.^nry. Ihc director pertorms projecl-chool 

s dutieu nnd -.an-ninn clo.e connun icat ion .ith the ochoo princi- 
'!,1 The c.rr.c.l.,n r.M,„rce te.cher suppUeo teachers .ith -nle xa s 
dcnonr.1 rater, new lerhnr,uer, and equipment, coordinntcs the content are., 
leairis, and '>'vclop'- m-r.ervicr training units. 

The jntenl area teacher toams meet daily for planning and r.haring 
,dea-,. The resource te.icher often att^-nds ther.e meetings to ™ke ^uq- 
nest.onr,. act as modcr-.tor, and coordinate instructional pl.inr, aero... 
l,,:,n-. -ho rnt.re K-i staff, includinrj aides who have nany inslruc- 

,onn -Jut .p.. and are not nerely clerks, meet with the director once 
'.'".e;'. nVdirector frequently .ses the ^•'f^'^-^i^'^r. lo discuss 

,,inti; or issues observed m his or her visits to project clasGronn,,,. 

'cJWTltWr'' if :tMCh«^ : 
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Thi- R-3 staff comprir.cG n full-time project director and secretary, 
tenchpfi. irmtnirtionnl aitJon. nnt) n curriculum resource teacher. 

ProiL-L-t R-3 c:m l>. surcoasful only to the extent it is staffed by 
dedicated and skilled personnel. Ihe project director mmK be experi- 
enced in staff development and have both teaching and administrative 
"xperience. Ihe curriculum resource teacher must be skilled in games 
an^ simulations, developing curriculum, and presenting new materials 
nd ideas to st^ft . Project teachers hnve subject matter exper se and 
are confident of their abilities to master new technigues fina ly, 
instructional aides, representative of the ■;.tudent population, serve 
as assistants to teachers ami r.tudents. 



R-J Project Director 



Ihe full-time Project R-1 director carries cur>Dlete responsibility 
for project implemental urn and management. Ihe person who assumes the 
directorship should be resourceful and self-motivated, experienced in 
teaching, staff development, and administration, and capable of estab- 
i,hing and maintaining cffectivo relationships he direc or must be 
committed to high standards, and enthusiastic about the goals and metl^.- 
od^ 0 Proiect R-^. It is mandatory that the director be someone well 
"stablishnd and respected in the district, for the director's prior 
reputation will have a major impao-l on how Iho project is received. 

Appointed immedintely upon the district's reception of proposal 
approval, the project director spi-nds the spring and summer Pnor to 
p 0 ect Operation acquainting the district and par icipating scl ool 
^taff with R->. arranging for project space and materia s, selecting 
proiect staff with the principal, orienting tl,e curriculum resource 
^acher. and preparing for the intensive staff training and P-"en in- 
■oWemcnt programs. From the inception. tt,e district must Qrant tt,e 
project dir.-clor the authority and means to accomplish these tasks 
that hoar r,n directly on project success. 

During thr school vear. the director continues to manage project 
loMi.ticn and to keep the project favorably visible. He or sf,e keeps in 
c-on-lant ronlart w>th the project classrooms by holding staff meetings 
nact^ w" k a i visiting cla-.sroons at least once a month The director 
oversees the «ork of tt,o curriculum resource teacher and prepares anc. 
■ "n'cts the in-service training program with the curriculum resource 
o.,' c a. needed. Through daily conversations with the projec school 
principal, tt„. director -naintains open and close cooperation witf^ the 
'p'.t nt tie -.chonl's prngramr.. Tt,e director promotes parent 
nnd invol...-n,-nt through dinncr-neet ings at tt,e schoo . home visits by 
the ^caclning staff twice yearly, and trips for parents to visit field 
trip sitr-, nrinr to tt'C Intensive Involvennnt trip. 
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An the end of the year approaches, project evaluation and planning 
for thn next yf»nr bcrome primnry concerns of tttf^ director. Included in 
these pl.iMDinti net i vi t j P5i nrt? the enlistment r ' (^J^^:^hers for the next 
school year ancf ttip r.olicitinq of funds for v^^urk upi.'jating or revising 
curricular materinls during the summer. 



Teachers for Project R-3 nro recruited f rcn ttie existing school 
stnff tn th»? pxtrnt pO!>r>ihle, The participating teacficrs should have 
several yearn of experience ;;a they are niMture, confident of their 
ahilitjrs, rir. j well orgnni/ed in planning and instruction. In addi- 
tion, teactiers are typically warm, supportive individuals who are 
inrlined toward innovation and tt^inwork. 

lr> mntiy rnr;[)erts, teactiing duties in Project R-3 will remain as 
tfiey h.'ive been. As the project progresses, however, new instructional 
terhnigues and ways nf interacting with students will he introduced. 
H-3 teachrrr. are expected to incorporate these new techniques into 
their ' '.'isvies ofily as rapidly as they feel comfortable witti them, but 
tbry <' :initelv are cx|)ected to (jse them. Perhaps the greatest change 
in ^-.tvle for participating teacher-, involves ttie cooperation and 
}.eanwT)rI< orcessarv to integrate the reatiing, ^natti, and social studies 
curriculum. 

One teacht.^r in each Of ttie three content areas is lured us part of 
the carlre staff". Ihj nrn',jV of tfiree teachers stays witfi the project 
sturients thj ,r)hoijt l.fioj' thirec-yoar .involvement. In addition to normal 
teachinfj duties in tin" pru/'.-ct, tht>se teachers assume some responsibil- 
ity for introducing inct!" jng regular staff teachers to the project goals 
and nettiods during ttie second and thiro years. They are expected to 
become expert the instructional tectiniques used in R-3 and to estab- 
lish speci.'il eiKjuring relationships with project students. 




H-3 Teachers 



CAtfTlOHx iMchers not!: receptive' to >tbjwt^|l^^«houW 
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R-3 InsLrucLional Aidefj 



Thp insLrucLional aider> are vital aGOeLr> to the n-3 classroom. 
Their major responoibiliLies are assisting teachers in the planning 
and management of student activities and assisting students with their 
as-iqnments. Aides perform clerical duties such as preparing game 
boards and bulletin boards, correcting papers, and running audio-visual 
equipment. However, the majority of their time is spen moving around 
the classroom helping students with individual and smai -group ^ork. 
The aides must therefore have competence in tho subject area for which 
they've been selected. As a general rule aides must have a high school 
diploma or its equivalent. 

Instructional aiues are expected to fill many of the same roles as 
teachers. They must learn how to operate as team members and are ex- 
pected to attend and be actively involved in all in-service neetmgs. 
During home visit week, the aides play a pivotal role in the Project. 
Since many of them comp from the same community as the students, they 
often pave the way for effective parent-teacher communication. 



R-3 Curriculum Resource Teacher 



The curriculum resource teacher plays a support, role for the R-3 
inslrurlional staff and the project, director. Responsible directly to 
the project director, he or she is a certified teacher with a strong 
background in junior high curriculum development. The resource teacher 
frenupntly conducts in-service training sessions for the project claoS- 
room teachers. Occasionally, the project director may call on the 
resource teacher to handle administrative tasks, such as explaining the 
project to visitors. 

The major responsibiUties of the curriculum resource teachers are 
to keep abreast of current curriculum ideas and materials, to re ay rel- 
nvanl information to the teachers, and to coordinate gaming/ simulal on 
;,rlivities among the three teams, frequent conversations with Publ --h- 
ers- reproscf-latives, attenlance at workshops, cummer revisions to the 
names and simulations, and demonstrations of equipment and techniques 
help to keep the curriculum resource teacher abreast of new materials 
and ideas. At teachers' component meetings the curriculum resource 
teacher sungeats activities (keeping within the philosophy of R-3) which 
-,et.m to fit into the lessons teachers plan. The curriculum resource 
teacher doesn't always play a leadership role during the component meet - 
nns, but acts as a catalyst for new ideas that will motivate children. 
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Iho heteroqeneous grouping of students in Project R-3 requires 
thnt n wi(jf? r>oIocti;jn of materials appropriate to varying grade levels 
hr» nvailablo. A wealth of commercial materials and equipment is pur- 
chnr>i.vl and distributed am(ing tho reading, math, and social studies teams. 
Thp'.ip mnt(?rialf> iwv Grloctod by tho project -designated teachers prior 
to \hv sumnpr vacntioTi and are purrhaseti over the summer and throughout 
thn ytMr. 

Other rnntorials uijcd in ."rojoct R-3 are tho games and simulations 
clevcloppil at the originating site. The si? materials are included in the 
PIP for tnachor u'-.e , Tarly m tho pcojoct year, the curriculum resource 
tpachrr matrhos tho gamoL-, anrj simulations to the skill object iver^. Iliey 
arr iMtbor arjcDptod as is or adapted by the teacher teams. 

Classioom textbooks used as part of the regular school curriculum 
are jnrnrporated into the R-3 program, The:;e books are purchased by the 
school anrl are supplemented by the games and simulations, commercial ma- 
tor iair., aful toachor-mado contracts. In addition to supplying classroom 
toxtbook.s, the school also provides basic classroom equipment and sup- 
pi iOG. 
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Ejiciating standard -^^'^^^^-^ ^ ; 

#^ fuliy fufniehed bff ices for the project directory "aiw : 
/; and curriculum resource teacher. x* 

Becnuse trnchers in Project R-3 utilize IparninG centers and a 
vnripty of tprer., sinulat ionr. , nnd comnorcinl materials, and since space 
ir, often renrrnmn^J to nccomnodate large and small group activities, 
tearhers do not share classrooms. It is assumed that classrooms are 
nlrrariy provided for each of the schoo I ' s ex ist im.] teachers associated 
with the project. In addition, the project requires a standard clas.- 
roon for earh cadre staff teacher, a meeting room, and fully ec^uipped 
offices for the project director, secretary, and curriculum resource 
tea-her. If additional space for these personnel is not available in 
the school building, temporary classrooms and offices near the other 
R-5 clai'.s rooms must bt» installed. 

i'roiert R-1 employs a 1 r.borntory-typi' classroom tTwironment that is 
highly flexihlo, attractive, and readily adaptable to the use of games 
am a variety of other activities. The project therefore furnishes each 
classroom with hexagonal tables, chairs, and carpeting to enhance flexi- 
hlli^v and reduce noise. As the project moves on to the next grade 
W^vol rlassroons for incoming project teachers arc also refurmsncd. 
LvPntuallv each seventh-, eighth-, and ninth-grade classroom is rede- 
sinned to' create a laboratory-type envirnnmen-. 

: CAUTION: If the rationale^fqrfcarpeting is not carefully . : 
explained, nonproject teachers may grow to resent 
:-.the 'project. '• f / s', ;"":'/ ' 
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GETTING STARTED 



If your district. (?lcctf; to iriplf»me;nt and your application for 

the PIP IS approved, the project director will have mrjny planning tasksS 
to conplf?te before training and instruction begin in the fall. The di- 
nxtor's role ii5 extremely important. The same person should carry out 
initinl trmKr. nnd subs^f^quunt trouh le shoot inq . He or she should start 
m Mny on n full-time bt-jsir. to carry out the required start-up tasks 
within Hu? time frame c-hown on the chart facing this page. 



The project director: 

1. begins "work, secures office space, and familiarizes self with 
project . 

2. orients personnel and parents. i" 

3. hirps external evaluator. 

4. identifies regular building teachers for the pr^igraffl. y . • 

0. surveys available materials, equipment, and facilities. 

6» orders necessary furniturefCarpeting^materialai and equipment^ 

7. arranges with principal for space. 

6 • selects the curriculum resource teacher^ cadre teactiera^>i a^ 
instructional'aides*. '' y -'^.'-'j -^^'-iV v.v?j?:^v^t^ 

9. trains the curriculum resource teacher, who begins in July. 
10 • groups studentis into heterogeneous classes of 20*<''22.^ ^^^^' V 

11. assists the principal with scheduling teachers and students. 

12. plans for one week start-up training workshop. I . 
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Task 9 
Task 10 

Task 11 
^ask 12 



G I' R I N i: u ^' ^ 

Mnv lune 



|nf,k 1 XXXXXXXXXXXXXXXXXXX 

.- ^xxxxxxxxxxxxxx... ■;■ : ■ 

Tank 3 XXX ,, . , 

IpC tiskr-A ' "'■ /■'■ '.xxxxxxxxxxxx ^ :^v^j.;; 

J ggj^ 3 xxxxxxxxxxxx 

jjj^;^ 7 XXXXXXXXXXXX 

XXXXXXXXXXXXXXXXXX 

■■■'^■^ ''?'i''"-:'''::xx^^ 

XXXXXXXXXXXXXXX 

xxxxxxxxxxxxx 
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Projoct R-!5 
AOOPUON CRHHUA 

fiL'U,'rt Project R-3 only if your school duitrict cnn neot the fol- 
low inq requircffif^ntr. ; 

iNsnnicnoN 

• Involves an pntiro Gcvcnth-qrndc clnni? in n three-year program 
(through qrade nine) in reading, mnth, and social Gtudies. 

• Stu(l{?nt'J are tjrouppd into hoterageneous qroupi?. of 20-22 stu- 
dent s. 

• GnneG, simulat ionr,, lenrning contracts, and individualized 
inr,truction are incorporated into the regular curriculum. 

• Tnke:; place in a laboratory-type classroom setting. 

MANA(;iM[\t''l'()nMlJNICAriO^ 

• Is a full-time, complex responsibility. 

• fntailr, extensive principal support. 

• Invo Ives extens i ve parent invo 1 vement . 

ORnAMZATIGN 

• Full-time project director, secretary, and curriculum resource 
teacher . 

• Three teams of teachers, one in each content area. 

• Haximum of 22 students per class. 
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Vrajoct R-3 



CAPABILITY 



Select. Project of»l> if" 

Thf» f'ollowintj rc^iOurc•o^, nre .':vrj i Irth lo : 



PrRSGNML 



• Project director is an experienced teacher with ndminiat ra- 
tive (jnd tenchinq experience and an effective planner. 



Tr'acfu^rs nre experienced and upon to innovation. 



Ir.fjtructinnnl aides are competent in reqdint], math, or ?;oc.;a 
n t ud i e n . 



• f'.T'-.nnnel are r.upportive, warm, and respunnive with students. 

MA If HI'M '"./KJIJIPMF. M 

• Wide variety tif rnmmereial matenaln for varying nhiUty 
level'j and learninq rityle ir. .^elected. 

• Include qames, ramulat ion;3 , and contracts which must be adopted 
or adapted. 

FAriLiTir^. 

• Office apace for the project director, secretary, and curriculum 
resource tenctier. 

• Carpet inq, table, and rhairs for each clar.srooni . 

• C lasGroonr, for each R-3 teacher. 

Votj rnn 'neet the r.chedule for getting started: 
o Prt)jeet director wnrkinq t)y early May. 

• fjchool staff and parents oriented hy mid-Junp. 

• Matrrialn/equipment/clar,sroum furniture ordered by mid-July. 

• Staff selected by end of July. 

• Students qrouped and scheduled by end of August. 
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